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Collaborative Conversations: 
Sharing Clay’s Theory Within Schools

C.C. Bates and Maryann McBride – Clemson University

Bob Schwartz – Oakland University

RR & the Classroom

It should be stressed that an early 
literacy intervention like Reading 
Recovery can be used with children 
from any kind of classroom 
curriculum. 

(Clay, 2005, Cautions)

Early interventions’ best results may be 
expected in education systems that are 
reforming all aspects of their first years 
of literacy instruction. 

Clay, M.M. (2007). Simply by Sailing in a New Direction You Could 
Enlarge the World, Journal of  Reading Recovery, 7(1), 7-12. 

Comprehensive Approach
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RR Student: “How come I can read 
here but I can’t read in my classroom?”

Over time, professional 
capital policies and practices 
build up the expertise of 
teachers individually and 
collectively to make a 
difference in the learning and 
achievement of students.

Hargreaves & Fullan, 2013, p. 37

Human capital in teaching is about having 
and developing the requisite knowledge 
and skills (p. 89).

But the list of skills is long, complex, and 
interrelated!

• Word Recognition

• Vocabulary

• Comprehension
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Some of the most powerful, underutilized 
strategies in all of education involve the 
deliberate use of teamwork – enabling 
teachers to learn from each other within and 
across schools – and building cultures and 
networks of communication, learning, trust, 
and collaboration around the team as well.

Hargreaves & Fullan, Prof. Capital, p. 89

i3 RR Scale-up

Strong research design and evidence of  
large effects

Differences in mean percentile ranks 
between the Reading Recovery and 
control group: 

+18 for ITBS Total Reading score

+16 for ITBS Reading Words 

+16 for ITBS Reading Comprehension 
+26 for OS Total Score (p. 39)

School Variation
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Implementation Patterns
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A learning community shares and 
reflects on practice to enhance the 
learning of both students and 
teachers.

Promising Literacy for Every Child: Reading Recovery and a 
Comprehensive Literacy System

Some Theoretical Principles & 
Assumptions

Reading and writing are complex problem solving processes.

Children construct their own personal understandings as they 
process information while reading and writing.

Children come to literacy with varying degrees of  knowledge 
about language, texts and subject matter.

Literacy learning involves a continuous process of change in 
knowledge and strategic activity over time.

The need for systematic observation to inform teaching.

The importance of  building on a child’s strengths to make it 
easy for him or her to learn.

Askew, Pinnell, Scharer, 2014

Decisional capital here is the capital that 
professionals acquire and accumulate 
through structured and unstructured 
experience, practice, and reflection –
capital that enables them to make wise 
judgments in circumstances where there is 
no fixed rule or piece of incontrovertible 
evidence to guide them.

Hargreaves & Fullan, Prof. Capital, pp. 93-94
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Monitoring or Searching?

only two percent of  teacher-responses 
after undetected error enabled 5 year-
old children to find their own mistakes

teachers addressed 95% of errors but 
only fostered children’s post-error self-
monitoring 34% of the time for 7 year-
old hardest-to-teach children 

(Pauline Smith, 2006, p.5)

Thinking Through a Word

Bates & Schwartz, 2014
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Kindergarten Introduction

Kindergarten Introduction



8



9

Thinking Routines
Thinking routines generally 
adhere to the same criteria as 
other routines, They consist of a 
few steps, are easy to teach and 
learn, are easily supported, and 
get used repeatedly.

Ron Ritchhart, Intellectual Character

Attempting the New Book

Children solve new challenges including 
multisyllabic words within more difficult 
texts at speed, working with clusters of  
letters. Smoothly operating reading systems 
produce evidence of  how the system is 
becoming self-extending.

Clay, 2005, LL1, p. 51

Literacy activities can become 
self-managed, self-monitored, 
self-corrected and self-extending 
for most children, even those 
who initially find the transition 
into literacy hard and confusing. 

Clay, 1991, BL, p. 345
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Teaching and Learning Tools:
Thinking Through the Word

“insight to how the child solves unknown words.” (I6)

“the MCP helps children with developing choices and forces 
integration of  sources of  information when parts (of  the word) are 
revealed” (I5)

“good for the procedure” (I4)

“I think MCP has really helped me “make connections” with 
students when they read.” (T2)

“Able to see students thinking with words… I gained so much 
information with our conversations about what the words could 
be.” (T5)

“This strategy has helped me teach them how to look through the 
word when making an attempt.” (T6)

Decisional capital here is the capital that 
professionals acquire and accumulate 
through structured and unstructured 

experience, practice, and reflection –
capital that enables them to make wise 
judgments in circumstances where there is 
no fixed rule or piece of incontrovertible 
evidence to guide them.

Hargreaves & Fullan, Prof. Capital, pp. 93-94

Reflective Practice

Buddha, 624 BC

Mindful of the present moment
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Reflective Practice

Socrates, 471 BC

The unexamined life isn’t worth 
living.

Reflective Practice

Socrates, 471 BC

The unexamined life isn’t worth 
living.

Reflective Practice

John Dewey, 1933;1938

Reflective thinking involves a
systematic, scientific process of  

describing experience, 

articulating questions, 

generating hypotheses, taking 
action
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Reflective Practice

Donald Schon, 1983; 1987

reflection-in-action

reflection-on-action

Record of  Reading

Bates, Bryfczynski, Pargas, & Martin, 2012
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Teaching and Learning Tools:
Record of Reading

“My very first running record I realized that I made missed errors 
that the student had made. I love that this app helps make a true 
accurate record of  the student reading.” (T5)

“I love that I am able to go back and watch the record and listen to 
students read.  This helps see any errors I may have made.” (T5)

“I am using the correct codes now. Over the years I had created 
some of  my own codes.” (T2)  

“I was very unconfident and unsure of  my running records. Having 
this PD helped teach me the proper way to do running records now 
I feel more confident and secure because I know if  I do have a 
question I1 can guide me in the right direction.” (T1)

Project Profile

Who…

Participants
10 first grade classroom teachers and 10 reading interventionists 
(T/I)

University-based literacy coach 
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What…

Data Sources
Pre- and post-observations of  children reading

3 digital running records

Artifacts illustrating examples used in the MCP

Transcription of  one collaborative meeting

Questionnaire

When and How…
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Table Activity

Share With Your Table
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Reading Recovery 
Teacher’s Example
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Lap Books
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Lessons Learned

Types of  words to select

Lessons Learned

Types of  words to select

Child’s written attempt - optional
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eating

hungry

Lessons Learned

Types of  words to select

Child’s written attempt - optional

Deepened understanding about self-monitoring and visual 
searching

Student Learning
“um, on page 9, which I was kind of happy with this, 
because this is something that we want her to do, is to look 
further visually, and so on page 9, the text was “’The 
waves are big today,’ said Mom. ‘Come on Sam, home we 
go’ and when she got to that ‘home’ part, she said ‘here’ 
but she stopped, of course, if she had continued ‘here we 
go’ that makes sense.  you know, but she stopped at “here 
when she said ‘here’ at the word “home,” went back to, I 
guess, try to pull it all together because she realized “here” 
didn’t, that didn’t look like ‘here’ she didn’t see that r in 
there, and so she went back and to the line above and said 
‘Come on Sam, home we go.’ So she was able to self-
correct on that repeat.  So I was really excited.” 
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Collaboration -
Aligning Instructional Practices

“Discussing progress is valuable time spent in planning next steps 
and assuring we are on the same page.” (I1)

“By collaborating, I7 and I were able to provide the best strategies 
to teach the child.” (T7)

“I can pinpoint his needs more specifically.” (T3)

“I’ve seen progress with the two of  us doing the same thing, there 
was more bang for the buck!” (I10)

“With the teacher and I having common goals it is a double dose to 
the child for what he is supposed to do.” (I10)

“taking more time to reflect on the teaching and the children’s 
reading in both places.” (T8)

“being able to discuss the child’s growth was great and compare the 
similarities in our practices” (I6)

Collaboration -
Learning From One Another

“I learned what her hesitations and insecurities were about 
teaching reading.” (I1)

“as a first year teacher, it gave me a chance to ask questions.” (T4)

“Working through this process gave me the opportunity to ask 
questions and learn from my partner and her experience.” (T4)

“like hearing each other’s teaching points” (T8)

“I learned that she is a hard worker and wants to learn all she can –
very open-minded” (I2)

“She is very willing and eager to get students moving.” (I3)

“I have also learned new strategies to use when teaching my GR 
groups.” (T3)

Collaboration -
Increased Expectations

“As a teacher, I have more confidence when I see the RR teacher 
and I see the same issues and we discuss them.” (T2)

“I have more confidence and I am more comfortable in my 
teaching.” (T4)

“I gained so much needed knowledge and help.  I4 is always willing 
to help and answer my questions. She gives me examples and has 
shown me sample lessons to help me be more comfortable with 
guided reading.” (T4)

“When you take the time to reflect and collaborate the payoff  
benefits the child.” (I1)

“I feel like I really understand what he does and why.  I also know 
what he does in different places and with different people.” (I4)
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Classroom Teachers

Title of 
Text Read

Average 
Observations
(Pre)

Average 
Observations 
(Post)

Change

Shark in a 
Sack

4 5.6 Increase of 
1.6

Ten Little 
Bears

4.6 6.1 Increase of 
1.5

Pre Post
Use of Meaning 8 8
Use of Structure 1 3
Use of Visual 6 8
Specific use of Visual 4 6
Early Behaviors 1:1, L to R 7 8
Re-Reading 4 4
Phrasing and Fluency 8 8
Searching 3
Monitoring 3
X √ing 4 6
Self-correcting 2 3
Integrating 1

Establishing an Activity Setting 
for Professional Learning

An activity setting involves two or more people 
coming together over a sustained period of time to 
achieve a particular goal.

Actions within the setting are mediated by a set of 
practices and tools that support development toward 
the goal.

(Grossman, Smagorinsky & Valencia, 1999) 
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Activity Settings
RR Professional Development Opportunities

Behind the Glass

University Course
School/Coaching Visits
Daily One-to-one Instruction
Tools – Observation Survey, Daily running records, 
Literacy Lessons Designed for Individuals

Comprehensive Literacy Approach
PD & Collaborative Sessions
Tools – Record of Reading, Modified Cloze 
Procedure

Improving Teaching & Learning

Successful and sustainable improvement 
can therefore never be done to or even for 
teachers. It can only ever be achieved by 
and with them. (Hargreaves & Fullan, 2013, p. 45) 


